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Definitions 

1. Multicultural* nouscxist education} The planned currkruium and instruction which educates students 
about the cultural diversity of our society. This education will include all levels of the cognitive domain, the affective 
domain, and skills which will enable continued learning, higher order thinking, and effective interpersonal and 
iniergroup relations. The program and instnjction should help students learn the historkral and contemporary 
contributtons and the variety of roles open to both men and women who are from a diversity of cultural, racial, and 
disability groups. As with all public education, the goal of multicultural, nonsexist education is to maximize the 
potential of all students regardless of race, cultural heritage, sex, language, or disability. The educational program, 
materials and instruction should provide equal opportunity to all and ^ "suit in equal outcomes for males and females 
across all racial and cultural groups This definittun renccts the philosophy th^t educational excellence cannot be 
achieved in the absence of educational equity, 

2. Foreign language: That component of the curriculum which dcvd^^^^ ^jdent competerKe arxl usable skills 
in one or more foreign languages It includes listening comprehension appropriate to the level of instruction, latable 
oral proficiency, reading comprehension appropriate to the level of instruction, and writing proficiency appropriate 
to the level of instruction and cultural awareness The program should stress that foreign language learning is an 
essential part of the curriculum that is complementary to studies in English grammar, comfKMition, and speech and 
to all aspects of the social studies The curriculum should be guided by a global perspective and siiess that foreign 
language studies and international studies have a vital, rcciprLK^al, and supportive relationship that must be 
developed in an integrated manner. 

3. Globallsm: The kno\^lcdgc, skills, attitudes, abilities held by individuals who funrtion effectively in 
cultures in their own countj> as well as in cultures of oilicr Lounincs T\\c awareness of interdependence among 
natk>ns and cultures. 

4. Cultural awareness: The study of the patterns uf behavior unique tu the group of p>eoplc whose language 
is being studied, which may include history, geography, and the arts, as well as day to-day approaches to human 
problems and solutions. Consciousness of cultural similarities and dtffcrtrii.es, cognizance of one's own culture and 
that of others. 

5. Ethnoccntrism: Seeing one's own group and way of life as superior to tliat of others. Prejudice and discrimi- 
natk>n are extreme forms of ethnocentiism. 

6. Androcentric: An attitude, belief, action, or institutional policy or practice that is male<entered. 

7. Curriculum structure. I hosc aJiTiirnstrative processes and decisions which have an impact on the foreign 
language program 

8. Curriculum content; 1 he concepts, processes, facLs, and values ttiat are taught in the foreign language 
program. 

9. Instructional materials. Hie physical artifacts, rncdu, and e\juipnicnt uscxi during llic teaching/learning 
process in the foreign language program. 

10. Teaching strategies: The inelfiod> and apf>i caches tlie teacher uses in the foreign language program. 



ERIC 



Rationale and Philosophy 




he rationale for education that is multicultural 
and fKmsexist rests on two key premises first, 
that phifalism is a reality of our society, and, 
second, that ecn^ity is a basic kleal of our national 
creed. The United States is a salad bowl of diverse 
cultural, ethnk:, and racial groups with this diversity 
reflected in public school populations. Schools in the 
future will be increasingly diverse, even in areas of the 
country that are relatively homogeneous today. Given 
that our nation and world are multicultural, education 
programs must be multicultural in order to meet the 
present and future needs of our youth. 

All students need to see themselves and others 
reflected in the school curriculum. Those who do not 
often feel alienated from school, may doubt their self- 
worth and f nay eventually fail or drop out Developing 
positive se^.f-concepts in students is necessary for them 
to grow to their potential and to develop positive 
feelings about others. 



arKl appreciate human diversity as a source of strength 
and enrichment, and who are able to actively paitkri- 
pate and to function effectively in a changing multkrul- 
tural society* arnl In an irK:rea5?ng!y interdepender' 
world 

The preceding concepts apply to all areas of the 
school currkrulum, but they hold special Implicatioos 
for (he foreign langiiage program Multkultural, 
nonsexist education should develop an appreciation of 
the tremendous variety of human experience; an 
awareness of the United States atxl the world as places 
of great diversity In values, attitudes, and needs, as wdl 
as in modes of expressing them; aixi skflls for effective 
communicalion in foreign languages. The foreign 
language curriculum should be guided by a global 
perspective that develops m students an awareness of 
the interdependence between the United States and 
other counUies and that stimulates students* interests in 
the rest of the world. 



In order to meet llie demands of a pluralistic 
society, educators must prepare individuals with 
attitudes, knowledge and skills which enable ihcm to 
funaion effectively with others who arc different from 
themselves Educators must recognize that in pluralistic 
schools, uue educational excellence is not possible 
without educational equity. 

The second premise underlying multicultural, 
nonsexist education is that the ideal of egalitarian ism is 
basic to our country's creed Fundamcnul to our 
natbn's democratk: Ideals arc equal opportunity for ail 
people, human rights and social justice All students 
need to experience an education that affords them 
respea, that provides both equal opportunity and 
equal outcomes Thus, equity in education is the 
cornerstone of excellence in education and is basic lu 
fulfilling our national creed Full implementation of 
these egalitarian ideals requires that education 
programs and p>crsonnel l>e committed to a social 
system and to practices Nvhercin individu.*! v^urlh and 
dignity are inalienable 

In order to fulfill the responsibility inherent in the 
realities and the ideals of our nation, educators must 
prepare citizens who are culturally literate, who accept 



Among the multicultural-nonsexlst educatk>n 
considerations in foreign language programs are the 
differences in expcrierKres of 'ernales and males; of 
people of ail races, cultures, aiKl ethnk: groups; arxi of 
those with varied physkal and menul abilities. 
Assumptions about these differences often result in 
sorting, grouping, and tracking female, minority, and 
disabled students in stereotyped patterns. In Iowa, 
sutistics show a pauem of ImbalarKe in the ratk) of the 
sexes registered in foreign language dasses since 
females predominate. Teachers and counsdors need to 
make extra efforts to attrart mal<; students to foreign 
language programs and to recruit more minorities. 

Stereotyping hinders people from exploring all 
options and opportunities according to their Individual 
talents and interests. The adverse effect of bias on 
academic achievement, psychological and physical 
development, careers, and family relationships is 
notable. All school distrkt personnel are urged to 
artively value all persons by including the contribu- 
tions, images, and experiences of all groups in 
curricularobjertives, classroom artivities, and extracur- 
ricular aaivities. 
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Foreign language stixiy provides an excellent 
oppoftunity to develop stiidfttiis' awareness of stere- 
otypes, traditional sex roles, and other biases found in 
the target culture or prevalent in U.S. society. Teachers 
should explore such issues with students whenever 
feasible, both to enco>uage urxierstanding of the 
foreign culture and to stimubue students to reflect on 
their own culture, values, and preconceptions. 

When using cultural material, the role of females 
should be discussed, along with the cultural and 
economic reasons for the perpetuation of malc- 
domina^>sd societies. Women's woric outside the home 
should be examined. For example, when studying 
Hispanic cultures, emphasize the role of women in 
agricultural work, light industry, business education, 
and the arts, in French and German cultures, portray 
women in commerce, politics, the arts, education, 
communications, and the sciences. In any culture, 
discuss prominent females and their contributions. 

Foreign language classes should also cover the role 
of cultural minorities in a society. For example, 
Spanish classes should include cultural, literary, and 
illustrative material from the Afro-Antillian and Indian 
cultures. French classes should include cultural literary 
and illustrative material on French Jews, French West 
Africans, French-speaking North Africans, and French 
Canadians. 

Our present knowledge about and understanding 
of other peoples and cultures, both in the United Sutes 
and abroad, are seriously deficient, U.S. citizenship has 
inaeasingly come to mean world citizenship. As the 
worid grows ever more interdependent, U.S. citizens 
will need grecter abilities to understand complex, 
worldwide issues in a time of rapid change. People 
who have knowledge and understanding of the larger 
world and who have prepared themselves to commu- 
nicate aaoss cultural and linguistic boundaries will 
have iiKreased their capacity to funaion as global 
citizens and to lead a Waller life. 

The Legal Authority 

Iowa Code (Section 256.11) 

The Sute Board shall promulgate rules to require that 
a multicultural, nonsexist approach is used by school 
districts. The educational program shall be taugnt from a 
multicultural, nonsexist approach. 
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Iowa School Standards 281-12 

Prom the Preamble: Iowa school standards are de- 
signed to ensure that each child has access to educational 
programs essential to the needs and abilities of the child 
regardless of race, sex, handkrapping conditkm, lan- 
guage, sock^economk: backgroutid, or geographk: loca- 
tk>n. 

281-12.1(1) Equal opportunity in programs shall be 
provkied to all stiidents regardless of race, natkMial ori- 
gin, sex, or disability. Each board shall take affirmative 
steps to integrate students in attendance centers and 
courses. In order to HKmitor progress, district, attendance 
center, and course enrollment data shall be collected on 
the basis of race, natkMial origin, sex, and disability, and 
reviewed and updated annually. 

28M2.X8) In developing and applying student re- 
sponsibility and discipline polkHes, die board shall en- 
sure due process rights for sttxients and parents.... The 
board shall also conskler the potential of a disparate 
impaa on students by virtue of race, sex, disabUity, or 
natbnal origin. 

281-12.5(8) The board shall establish a polky to 
ensure the school distrkl is free from disaiminatory 
practices in its educational programs. In developing or 
revising this policy, parents, students, instructk>nal ^aff, 
and community members shall be involved. In additk>n, 
each board shal I adopt a written plan , to be evaluated and 
updated at least every five years, for achieving and 
mainuining a multkultural, nonsexist educatkMial pro- 
gram. A copy of the plan shall be on file in the adminis- 
trative office of the distrkt. The plan shall inchxle: 

1) Mukicultural approaches to the educatkMial pro- 
gram. These shall be defined as processes whkrh foster 
knowledge of, and respect and appreciatkMi for, the 
historical and contemporary contributkMis of diverse 
cultural groups to society. Special emphasis shall be 
placed on Asian Amerkrans, Black Americans, Htepank: 
Americans, American Indians, aiKl the handkapped. The 
program shall provide equal opportunity for all partici- 
pants regardless of race, color, age, national origin, reli- 
gion, or handkap. 

2) Nonsexist approaches to the educatkMial program. 
These shall be defined as processes which foster kno^- 
edge of, and tespta and appreciatkMi for, the historical 
and contemporary contributions of men and women to 
society. The program shall reflect the wide variety cf rokis 



open to both men and women and shall provide equal 
opportunity to boch sexes. 

The plan shall also include specific goals and objec- 
tives, with implementation time lines for each component 
of the educational program; specific provisions for the 
infusion of multicultural, nonsexist concepts into each 
area of the curriculum developed under the provisions of 
subrxile 4.5(14); a description of the in-service activities 
planned for all staff members on multicultural, nonsexist 
education; and evideiKe of systematic input by men and 
women, minority groups and the handicapped in devel- 
oping and implementing the plan In schools where no 
minority students are enrolled, minority group resource 
persons shall be utilized at least annually A description of 
a periodic, ongoing system to monitor and evaluate the 
plan shall also be ircluded. 

28M2-5(14) The [curriculum] policy shall identify 
valid bias-free student assessment procedures and the 
process for monitoring students' progress. 

281-12.5(22) The board shall adopt a policy and 
procedure for selection, replacement, gift acceptance, 
weeding and reconsideration of school media center and 
text mater iaU. Tlie collection shall foster a nonsexist, 
multicultural approach for curriculum studies and indi- 
vidual interests. 

In addition, the sections on special education 1 2.5(9), 
global education 12.5(11), gifted and ulented students 
12.5(12), and at-risk students 12.5(13) are related to edu- 
cational equity and multicultural nonsexist curriculum. 

Finally, another piece of legislation, not directly re- 
lated to multicultural nonsexist curriculum, but suppor- 
tive of its philosophy, was passed during the 1988 legis- 
lative session. Chapter 19B.11 of the Iowa Code requires 
for the first time that school districts, area education 
agencies and nr^erged area schools have affirmative action 
plans <Mi file for employment. Federal and sute law have 
required non-discriminatory practices in employment for 
some lime, and school boards have been required to 
adopt related non-discrimination policies and practices. 
This bill goes a step rurther and requires the implementa- 
tion of "affirmative measures" in areas where specific 
groups of persons have been under-utilized in various 
employee categories (e g , females and minority group 
members In administrative positions, males in the ele- 
mentary classroom, minority persons and the disabled 
aaoss the employment spectrum). 



Goals and Objectives 

Multicultural, nonsexist education concepts should 
be a visible, integral part of the foreign language pro* 
gram. Tt:ey should be visible in the goals and objectives, 
the curriculum guides, and the daily lesson plans. The 
following goals are suggested as mc iels for the mt dticul* 
tural, rKMisexist education program. Each goal b accom- 
panied by a set of objectives ^xcifkally pertaining to 
foreign language. Acthrities related to each of the ot^- 
tives should be integrated into each level of the foreign 
language program. For teacher strategies to be compat- 
ible with multicultural, nonsexist education corKepis. 
foreign language teachers should vary instruction to 
meet the individual needs of students; infuse instruction 
with multicultural, nonsexist content; model appropriate 
attitudes and behaviors; and provide nruterials that con- 
vey multicultural, nonsexist content. 

Goal 1: 

To help students understand self and others as cul- 
tural beings acting within a cultural context This goal 
infers that the students understand and value their own 
personal and group identities and increase awareness of 
their own and others' values and the relationship of those 
values to everyday decisions and actions. 

Objective Ax Students wUl be exposed to the 
urgel language within a cultural context which 
strengthens the understanding that cultural difference 
does not imply cultural deficiency. 

Objective B: Students will integrate sex, race, 
pbilities, and culture as part of a positive, realistic 
identity for self and those in different language groups. 

Objective O Students will recognize that language 
is the heart of a culture and that respect for the culture 
of a group includes respect for its language. 

Goal 2: 

To help students recognize U.S. and world diversity. 
Inherent in this goal is the understanding that both sexes, 
diverse racisi/cultural/language groups, and the dis- 
abled have made valuable contributions to U.S. society 
and to other countries and that this diversity enriches and 
strengthens all. 
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Objective As Students will acquire an awareness of 
the diversity between cultures GJ S. and the target 
language culture) in dothing, housing, food and eating 
habits, guest/host rdationships, artifacts, and the arts. 

Objec^c Bs Students will trace connectkxis 
between foreign cultures and U.S. ethnic groups. 
Through exposure to authentic literature by and about 
these groups, students will recognize both common 
and different patterns of everyday life, beliefs, values, 
knowledge, and attitudes toward sex roles and 
parenting. 

Objective O Students will define themselves as 
world citizens by demonstrating the knowledge, skills, 
and auitudes that enable them to function effectively in 
cultures within the United States as well as in the 
foreign culture of the urget language. 

Goal 3: 

To enable students to understand how group mem- 
bership helps d ^ine values, attitudes and behaviors 
Bask to this goal ts an understanding that all people are 
members of the human race and have common needs, 
feelings, and problems, while at the same time under- 
standing the unk]ueness of each indivklual and group. 

Objective A: Students will exhibit an open* 
mindedness about the rights, roles, and responsibilities 
of persons regardless of group membership as they 
analyze the literature and language patterns of the 
target cultural group. 

Objective Bi Students will recognize how different 
experiences of the target language group can influence 
them to view events, uends, and innovations from 
vark>us perspectives. 

Objective Ct Students will trace influences of 
culture and gender on verbal and nonverbal interac- 
tk>n styles in the target I'^nguage group 

Goal 4: 

To help students understand the dynamics of dis- 
criminatk>n, bias, prejudice, and stereotypes. Inherent in 
this goal is the awareness that racism, sexism, cultural 
bias, and bias toward the disabled are social phenomena. 



Objective As Students wil 1 interact with people 
whose culture or language is different from theirs 
without overgeneralizing (stereotyping) or overcom- 
pensating (patronizing). 

Objective Bi Students will coi:Unually test cultural 
informatkxi and generalizations for accuracy and use 
accuiate informatioo as dues for uiKierstanding 
indivkiual and group behaviors aiKl viewpoints when 
studying the target language and culture. 

Objective O Students will demonstrate the ability 
to recognize ethiKX»urism, racism, and sexism in 
written and oral language. 

Goal 5: 

To hel pstudents denK>nstrate skills for effective social 
actk>n and infraction between racial, ethnk^ sex, cul- 
tural, atKi abil^ groups. Inherent ki this goal is the 
understanding that present societal oonflkts are a restilt 
of centuries cultwal and group conditkxiing and that 
improved htiman relations depend upon itKreased inter- 
group and interpersonal communication, understand- 
ing, and cooperatkMi. 

Objective Ax Students will resist the impact of 
stereotypes on selves and others in expanding career 
and economk: horizons via the field of foreign 
languages. 

Objective B: Students will demonstrate respect for 
physkral and cultural differences by using nonsexist, 
culturally sensitive language (both oral and written) 
and interactk>n patterns. 

Objective O Students will practk:e and improve 
their group problem-solving and conflkn resolutk>n 
skills. 
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A Self-Evahiation Checklist 

School districts in Iowa are ciurently being asked to review their curricuhmt programs 
to detennbe the de<^ to whJdi they are consistent with the basic concepts of tmdtlcultural^ 
ix)nsexist edticatie«u Hib cheddist is intended ^o be a general gukfe ^ 
12 foreign langtuige curricuhmt. 

Theinake-upoTthe Instructk^nal staff and the classroom 
tmpt icationd for strat^ies used In the muhicultura!, nonsexifit ed^;catlon progrartt Dieitricts th^ 
have stereotypic^^ staffing panems Ce<g.» HI male adminittratorB, al^ female eletneotaiy InstrucXocs, 
all white staff:^ aO rnale sodal studies instn)(£tors, etc) should buUd ob^ 
employment policies. Schc ' Jing traditions or policies which may reinforce or cause sex-typed dass 
enrolimen*^ (80 percent or r K>re of one sex) or minority isolation shouM be dunged. 



A. Program Structure 

1. Are there diverse role models (m^le-female, diverse cullures/raccs) 

teaching foreign languages at both the elementary and secondary levels? Yes No 

a. If the answer to question *1 is no, what caused this to happen? Are 
there long-range strategics for changing this pttern? 

b. What impact does this have on the strategies that will be used to 
achieve multicultural, nonsexist foreign language objectives? 

2. Are there disabled employees on the school district staff who may serve 

as role modds for students? Yes No 



Yes No 



3. Are there diverse .«ludent e.i'ollmenls (male-female balance and ethnic 
and racial diversity similar to that found in the districO in all elementary and 
secondary foreign language units? — 

a. If the answer to question *3 is no, what caused this to happen? Can 
this be changed? 

b. If the answer to question *3 is no, what impact does this have on the 
strategies used to attain multicultural, nonsexist foreign language 
curriculum objectives? 

4. Are scheduling practices used which may result in sex typed enroll- 
ments (80 percent or more of one sex) or the relative isolation of racial/ 

cultural groups and the disabled' Yes No 
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5. Are foreign language units given titles whkh are more meaningful to one 
sex or cultural group? 

6. Has there been meaningful interaction between the foreign language 
teachers and the persons responsible for the school district's multicultural, 
nonsexist education plan? 

7. Has in-service on mukiculturai, rK>nsexist approaches to the foreign 
language curriculum been provided for all elementary and secondary foreign 
language teachers? 

8. Have the district administrators irxx>rporated multicultural^ nonsexist 
education concepts into the staff evaluation procedures? 

9. Is there a procedure for getting systematic community input into foreign 
language curriculum devebpmenL' 

a. Does this procedure insure input by both men and women, diverse 
cultural groups, and the disabled? 

10. Are foreign language club aaivities scheduled at a time which encourages 
the participatioc. . a11 students? 

1 1 . Does the district monitor participation in foreign language dasses, clubs, 
and activities to determine number of males and females, minority and rnxmii* 
nority, handicapped and nonhandicapped students enrolled or taking part? 

12. Have students been :mrveyed about their foreign language interests? 

13. Dees the school actively encourage underrepresented students to enrdl in 
foreign language dasses? 

B. Curriculum Content 

1. Does the fcxeign language curriculum indude content which will encour- 
age students* self-awareness regardless of their sex, race, culture or disability? 

2. Are the perspectives and contributions or diverse racial/cultural groups, 
both men and women, as wdl as the disabled, induded in the foreign language 
curriculum? 

3. Does the foreign language curriculum indude activities or units dealing 
with the recognition of stereotyping and prejudice when it appears in the 
written and oral language? 

4. Are the contributions and perspeaives of diverse racial/cultural groups, 
both men and women, and the disabled represented in the elen)entary foreign 
language curriculum? 



5. Are the contributions and perspectives of diverse racial/culturaJ 
groups, both rncn arKi womet), aixl the disabled reprcsctited in the secorK^ 
foreign language curriculum? 



9. Arc there activities in the foreign language curriculuni on human 
relations concepts sudi as: active listening, barriers to communicatic ^, 
empathetic feedbadc, group problem solving, conflict resolution, etc.? 



2. Are both women and men, diverse cultural/racial groups and the 
disabled shown in both actWe and passive roles? 

3. Are the perspectives of both n^en and women, diverse racial/cuhural 
groups and the disabled included in the foreign language materials? 

4. Do the foreign language instructional materials lend to reinforce 
stereotypes about cultural/racial groups, men and women, or the disabled? 

5. Are members of diverse racial/cultural groups, both women and men, 
and the disabled shown engaged in a broad range of social and professional 
activities? 

6. Are all the content areas mentioned in Section B included in the foreign 
language instructional materials? 

7. Have multicultural, iK>nse'xlst criteria been integrated into the foreign 
language textbooks adoption process at the building and district level? 



_Yes No 



6. Arc there ^ - ivities in the foreign language curriculum that will assist 
stixients in analyziing the various forms of the mass medik for ethnocentrism, 

sexism, and stereotyping of the disabled? Yes No 

7. Do speech and compositkxi activities in the foreign language curricu- 
lum ind\xk conte.U that will help students speak and write in a nonsexist 

and culturally sensitive numner? Yes No 

8. Is there career-oriented content in the foreign langiyige currkrulum 
that erKOurages student exploralkxi of a broad range of careers, regardless of 

the students' sex, race, culture or disability? Yes No 



Yes No 



10. Does the foreign language curriculum include content which wOl 

encourage students' awareness of their world citizenship? Yes No 



C. Instructional Materials 

1. Are illustratkxis in foreign language textbooiCS, supplementary 
materials, audk>visual akls, arid on the bulletin tx>ards representative of the 
cultural/racial diversity in the United Sutes as well as the roles open to men 
and wonien in today's society? Are disabled persons represented? 



.Yes No 

.Yes No 

_Yes No 

_Yes No 

.Yes No 

_Yes No 

Yes No 
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a Areinsm)ctionalnuleriakfreeofcthiK>centii^ 

wfaidi may make implicaUons about persons or groups solely based upon their 

culture, face, sex, or disability? 

9. When computer software is used in foreign language classes, is it 
evaluated for bias in: 

• language 

• text 

• graphics? 



D. Instructional Strategies 

1 . Are dass activities such as role playing, mime, creative drama, and small 
group problem solving used as strategies to fiicilkate student communication? 

2. Is there a balance between large group, small group, and individual 
activities in the foreign language classroom? 

3. Are persons of diverse cultural/racial groups, men and women in both 
tiaditional and nontraditional roles, and disabled individuals used as resource 
persons in the classroom? 

4. Are students alerted to stereotyping when it occurs in materials? 

5. Are classroom managei.ient strategies and role assignments used that 
reinforce multicultural, nonsexist behavior? 

6. Do classroom teachers avoid using oral or wrkten language patterns that 
may be sexist or ethnocentric' 

7. Are the bulletin boards and teacher-made displays in the classroom 
representative of the cultural/racial diversity in the United States and the roles 
open to men and women in today's society? 

8. If the current basic ia^ructional texts do stereotype persons on the basis 
of sex, race, culture or disability, are supplementary materials used to offset the 
stereotyping? 

9. Are group discussion techniques used to facilitate development of 
positive human relations skills? 

10. Are some cooperative learning strategies used in foreign language 
classrooms? 

11. Do teachers use language that allows students to see an array of options 
for themselves and others in education and career choice? 



12. Oo teachers intervene when students engage in name-calling based on 
race, sex, or disability? 

13. Do teachers alert the counseling staff to multicuhural, nonsexist 
guidance techniques relevant to foreign language coursework, activities, and 
career preparation? 

14. Do teachers formally and inforr.ially communicate to parents the 
importance of multicultural, nonsexist considerations in foreign language 
studies? 

15. Does the staff contact software developers about the importance of 
unbiased software? 

16. Do teachers assign students to instructional pairs or groups based on 
instructional goals, rather than allowing them to self-segregate? 

17. Do teachers acknowledge and reward both group and indivWual 
accomplishments? 

18. Do teachers expect the same behaviors and sense of purpose from all 
students? 

19. Arc foreign languages Uught within the culDjra! context? 
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Banks, James and Cherry Banks, Eds. Multicultural 
Educatfon-lssues and Perspectives. Boston: Allyn & 
Bacon, 1989. 
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tk>n, as well as constraints, arc discussed 
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Byram, Michael. 'Rethin Icing Foreign Language 
Teadiing in the UK: \7hat Curriculum for a Multi- 
Ethnic Societyr /oMHia/ </ Curricultm Studies, Vol. 
20, No. 5. pp> 247-55, May-June 1988. (ERIC Repto- 
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Curtin, Constance and Stanley Shinall. "Strategies for 
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Council on the Teaching of Foreign Languages (Chi- 
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Languages: >X^at Are the EfTects?" Foreign Language 
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Evaluates a bilingual/bicultural education pilot 
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tary f oreign Language Programs. Available from Fred 
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Department of Education, 721 Capitol Mall, P.O. Box 
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the \^orld into the Classroom. 1987. Available from 
Addison-Wesley PuWishing Co., Inc., 2725 Sand Hill 
Road, Menlo Park, CA 94025. (ERIC Reprodv^ction 
Document No. E0283748). 

Provkles an excellent rationale for global educa- 
tion based on the growing interdependence and com- 



plexity of the world. Offers a wkKe range of 
activities for the upper elementary and k>wer 
secotKiary levels. Because of the emphasis on 
worldwkic cultures, many activities would be 
useful in the teaching of foreign languages. 
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Language Learning. Editor: Marda Rosenbusch, 
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209f4. 
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ods, recent research, confereiKcs and a network 
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Garnett, Norma. "An Intercultural Exchange 
Program at the Secondary Level." Hispania, Vol. 
70, No. 4, pp. 912-914, December 1987. (FJUC 
Reproduction Document No. EJ366199). 
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Island. Results of the exchange show that 
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Gollnick, D.M. and P.C Chinn. Multicultural Educa- 
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E Merrill, 1986. 
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social dass, sex and gender, as well as ethnici^, 
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students from a variety of ethnic badcgrounds and 
how she was able to increase their self-confidence. 

GrifRn, Bruce et. al. Foreign Language Mastery 
Curriculum, 1985. Available from Uuh Suie Office 
of Education, Division of Curriculum and In^ruc- 
tion. Salt Lake City, UT. 

The Utah state foreign language mastery cur- 
riculum is outlined in the form of specific behavioral 
objectives for listening, thinking, speaking, reading, 
and writing skills, accuracy, and cultural awareness 
at four levels (novice, intermediate, advanced and 
superior). 

Hall, Erk: and Carol Hall. Human Relations in Educa- 
tion. New York, NY: RouUedge, 1989. 
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cation wnd counseling skills to the practkral con- 
straints of institutions, examining these skills in 
terms cDanguage, imagery and non-verbal commu- 
nicatk>n. 
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10, No. 2 (July 1988). Published by The Johnson 
Foundation, Inc., P.O. Box 547, Racine, WI 53401- 
0547. 

This article is a special sectk)n of The Wing- 
spread Joumalvfhkh provides a rationale for 
foreign language instruction in elementary schools. 
It also discusses obstacles to overcome such as 
teacher supply, outlines three types of programs, 
and provides hallmarks of an effective program. 

Hayden, Rose. "A Beginning: BuOding Global Compe- 
tence.* State Education Leader, Vol. 2, No. 4, pp. 1- 
3, Fall 1983. (ERIC Reproductton Document No. 
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Argues that the. United Sutes should have an 
educatfon system that produces at least a minimum 
number of experts about other pe<^es, cultures and 
languages. 

Hernandez, Hilda. Multicultural Education -A 

Teacher's Guide to Content and Process. Columbus, 
OH: Merrill, 1989. 

A comprdiensive book on the development 
and implementatkxi of a nmltkrultural curricuhim. 
Discussk>n of foreign language educatkMi, pp. 90-92. 

Hickman, John and Keith Kimberly, Eds. Teachers, 
Language and Learning. New York, NY: Routledge, 
1989. 

This book examines the role that language 
plays in secondary school curriculum. 

Horwitz, Elaine. "Reassessing Foreign Langiuge 
Aptitude: Conununkative Competence and Second 
Language Acquisition." Paper presented at the 
annual meeting of the Amerk:an Educational 
Research Associatk>n (Montreal, Quebec, April 
1983). (ERIC Reproduction Document No. 
ED230031). 

This study explored the relationship among 
conceptual level, a social cognithre variable, arnl 
second language communicative competence. 
Subjects were fenule secondary school students in 
five second-year French classes. Preliminary 
evkilence suggests that the cognitive abilities 
associated with conceptual level contributed to the 
development of linguistic competence, while the 
Interpersonal factors contributed to the development 
of communicative coTipetence. 

Hymes, Dell, Ed. Language in Culture and Society. 
New York, NY: Harper and Row, 1964. 

A compilatkxi of articles on issues related to 
language and culture. 

Iowa Department of Education. A Guide to Curricu- 
lum Development in Foreign Language, 1986. 
Available from Iowa Department of Education, 
Grime:; Sute Office Building, Des Moines, lA 50319- 
0146. 

The guide is designed to help local teachers 
and administrators build on and improve current 
curriculum and inst: -ctfon methods. A*i opening 
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section outlines the rationale, philosophy and goals 
of the guide and subsequent sections focus on 
curriculum design and evaluation, 

Iou>a FLES Newsletter - A Newsletter for Teachers of 
Fcreign Language in the Elementary School. Editor: 
Marcia Rosenbusch. Published three times per year 
(fall, winter, spring) by the Department of Foreign 
Languages and Literature, Iowa Sute University. 
Conuct the editor for free copies at 300 Pearson 
Hall, ISU, Ames, lA $0011. 

Newsletter provides a communication 
network for FLES educators, and covers current 
issues, research reports, and resources. 

Johns, Kenneth M. How Children Learn a Second 
Language. Fastback ♦278. Bloomington, IN: Phi 
Delu Kappa Educational Foundatk>n, 1968. 

Booklet intended for regular classroom 
teachers to help them find out how children acquire 
a second language and to explore the linguistic 
foundations on which sound HSL curricula can be 
developed. Single copies of fastbacks are 90 cents 
(75 cents to PDK members). Write to Phi Delu 
Kappa, Eighth and Union, Box 789, Bloomington, IN 
47402. 

Kiuo, Keni and S. Kathleen Kiuo. Cxdture and 
Education: A Bihliography, 1987. (ERIC Reproduc- 
tk)n Document No. ED290319). 

Bibliography on culture and education 
cofitains several hundred citations of books, papers, 
articles and monographs. Includes materials on 
problems of foreign and minority cukure students 
and the relatfonship between language, culture and 
cognition. 

Lado, Robert. Linguistics Across Cultures, Applied 
Linguistics for Language Teachers Ann Arbor, MI. 
University of Michigan Press, 1957. 

Describes how to compare two languages 
and predict problems that will be encountered by a 
leamer of a second language. Contrasts sounds, 
structures, vocabularies and writing systems of tv.'o 
languages. 

Lipton, G.C. (Chair). You Want to Have a FLES 
Program!" 1988 National FLES Commisston of the 
American Associatfon of Teachers of French. 

Report by the 1988 commission presents the 
views of members who are FLES practitioners. 
Included are ideas for beginning a program and 



sundard competencies for effective elementary 
school foreign language teachers. Repoit is available 
for $7.50 from A,A.T.F., 57 Armory Ave., Cham- 
paign, IL 61820. For nrK>re infonnatkMi about the 
Natk>nal FLES Commissk>n, contaa Dr. Gladys 
Lipton, UMBGMLL, Catonsville, MD 21228; (301) 
455-2109. 

Lipton, G.C Practical Handbook to Elementary 
Foreign Language I^vgrarrts, Chicago: Natk>nal 
Textbook Co., 4255 WcstTouhy Ave., Lincolnville 
(Chicago). IL 60607-1975, 198a 

A thorough gukk to foreign language 
programs in the elementary school. Discusses role of 
parents in a foreign language program, teacher 
training and recruitment, devdopment of strategies 
for teaching gifted atKi less motivated stjdents, and 
how to develop and obtain evaluatk>ns and assess- 
ments. Includes sample lessons, games, sample 
programs, and a selected biblk>graphy in the 
appendices. 

Loew, Helene. "A Global Perspective and Second 
Language Study — An Action Plan." Paper presented 
at the annual convention of the Anwrkan Council 
with Teaching of Foreign Languages, (New York, 
NY, November 1982). (ERIC Reproduction Docu- 
ment No. ED225414). 

Strategies for integrating second language in- 
struction with a global perspeaive arc discussed 

Luchtenberg, Sigrid. "Language Varieties and Intercul- 
tural Education ' Journal of Multilingual and 
Multicultural Devek^mtent, Vol. 9, No. 1-2, pp. 141- 
149, 1968. (EPJC Reproduction Document No. 
EJ375139). 

Argues that language varieties represent an 
important aspect of the development of bilingual- 
ism. Analysis of migrant children's acquisitkm of 
German and their productive, reactive and receptive 
competence demonstrates that children who fail in 
the understanding and use of language varieties 
often lack the necessary sockxruhural knowledge. 

Macias, Reynaldo. "Language aiKl Ideology in the 
United Sutes." Social Education., Vol. 49. No. 2, pp. 
97-100. February 1985. (ERIC Reproductton Docu- 
ment No. EJ312846). 

Discusses language diversity in the United 
States, that more than 22 millk>n people speak a 
non-English language at home, and the ideok)gy 





that associates non-English languages with for- 
cignness, and often with poverty and inferiority. 
The background of this Ideology and whether it is 
warranted are explored. 

Mackey, William, P. Language Teaching Analysis. 
Indiana Universit/ Studies in the History and Theory 
of Linguistkrs. Bloomington, IN: University Press, 
1967. 

This is a comprehensive general work on 
foreign language pedagogy. 

McCormick, Theresa. "Mukiculturalism: Some Prin- 
ciples and Issues." Theory Into Practice, Vol. 23, No 
2, pp. 93-97, Spring 1984. 

Provkles a foundational perspective on 
multicultural education. 

McGowan, Paul. "La Plume de Ma Tante and All That 
Revisited." British Journal of Language Teaching, 
Vol. 23, No. 2, pp. 63-67, Autumn 1985- (ERIC Repro- 
duction Document No. EJ32821Z). 

Argues that language awareness needs to be 
related to the aim of improving language learning. 
Examines how language awareness might be incor- 
porated into both the elementary and secondary 
school cun kniium. 

Mead, Robert G., Jr., Ed. Foreign Languages. Links in 
the Chain qf Learning, 1983. Available from North- 
east Conference, Box 623, Middlebury, VT 05753- 
Articles discuss the necessity of including 
foreign language as an integral p)art of the elemen- 
tary and secondary currkrulum. 

Midwest Race and Sex Desegregatk>n Assistance 
Center. Building Level Assessment for Multicultural 
and Nonsexist Education. ManhaUan, Kansas State 
University, 1^3. 

An assessment guide which includes an item 
bank, questionnaires and data analysis strategies. 

Milwaukee Public Schools. Es^loring Languages and 
Cultures - An Exploratory Foreign Language Course 
A Guide for Teachers, 1982. Milwaukee Public 
Schools, Wisconsin Division of Curriculum and 
InJtruction. (ERIC Reproduction Document No. 
ED249770). 

A working gukle for teachers in planning and 
teaching an exploratory course in foreign language 
?nd culture presents the basic course structure for 
nine weeks. 
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Nussenbaum, Gladys. ^Foreign Language Teaching 
and Bilingual Education - A Natural /dtiance." 
Foreign Language Annals, Vol. 13, No. 2, pp. 125- 
126, April 1980. (ERIC Reproductk>n Document No. 
EJ221813). 

Describes a successful reciprocal bilingual 
exchange program between Anglophone fourth- 
year hi^ school students of Spanish and natNe 
speakers of Spanish in an elementary school. 

Ogden, John. Teaching French as a Multicultural 
Language: The FimcbSpeaking World Outside of 
Europe. Language in Education: Theory and 
Practice, 39, October 1981. Available from Center 
for Applied Unguistks, 3520 Prospect St NW, 
Washington, DC 20007. 

This booklet presents the reasons for lecom- 
mending that Freridi should be uught from a mul- 
ticultural perspective and pedagogical advantages of 
this approach. Activities, bibliographies and 
resources are also irKhided. 

Pierce, Lorraine, V. Cooperative Learning: Integrating 
Language and Content Area Iftstruction, I9k7. 
Available from the Natkmal Clearinghouse for 
Bilingual EducatkMi, 11501 Georgia Ave., Wheaton, 
MD 20907. (ERIC Reproductk>n Document 291245). 

This teaching guide provides an integrated 
language skills program for oral and written commu- 
nication mastery in English and Spanish within a 
cooperative learning environment 

Piper, Terry. "Learning About Language Learning," 
Language ArtSt Vol. 63, No. 5, pp. 466-471, Septem- 
ber 1986. (ERIC Reproduction Document No. 
EJ338710). 

This is a thematic issue of the journal on 'Lan- 
guage Arts and Mulikrultural EdiKatkwi." The arttele 
desaibes the progress of a kiiKlergarten child ac- 
quiring English as her second language. 

Raven, Patrick. TLEX: A Foreign Language Experi- 
v.nce." Paper presented at the annual meeting of the 
American CouncO on the Teaching of Foreign 
Languages (San Francisco, CA, Nov. 24-26, 1983). 
(ERIC Reproduction Docunr>ent No. ED238301). 

Describes an exploratory course whfch was 
designed to give secondary school students expo- 
sure to all languages in the foreign language 
currknilum, in seqtience, to enable them to deckle 
which, if any, to enroll in. The course was designed 
to counter an elkist image of foreign language 
courses. 
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Reed, Leslee and Joy Peyton. Dialogue Journals - An 
Important Managsment Tool in the MulticuUural 
Classroom, 1987. District of CoJumbla. (ERIC Repro- 
duction Document No. ED279155). 

A fcpoft on the u$e of dialogue journals as an 
effective mearts to develop second language ability 
and as a method of integrating language and class- 
room management; especially useful in multicultural 
classrooms. 

Schulz, Renate. "The Federal RepHiblic of Germany 
(FRG) and the U.S. as Portrayed in Foreign Lan- 
guage Textbooks: A Comparative Study." Unter- 
ricbtspraxis, Vol. 20, No. 1, p. 95-101, Spring 1967. 

Presents a preliminary report on the "image" 
of the United States and the FRG in language 
textbooks. The major weakness of the elementary 
German textbooks in the United States is a simplistk: 
portrayal of the culture. English langtjage texts in 
the FRG tend to overemphasize the problem areas 
of Amerkan society, presenting an unbalanced, 
negatively-slanted picture. 

Simon, Paul. 7be Tongue-Tied American: Confronting 
the Foreign Language Crisis, 1980. Available from 
the Crossroad Publishing Co., 575 Lexington Ave., 
New York, NY 10022. 

An analysis of the aisis facing the United 
States because of a general lack of interest in foreign 
language study. 

Sirdenls, Wisam and George Gianneai, Eds. Global 
Lessons for Second Language Students, Grades 9- 
J 2. (Student and Teacher Editions), 1985. Oak Park 
School Distrkrt, Oak Park, ML (ERIC Reproduction 
Document No. ED281374). 

A student workbook foi limited English 
proficient students contains 15 multicultural lessons 
presented in four units. The teacher's edition 
contains exercises, activities, blank maps and 
answer keys to the chapter review self-tests. 

Skehan, Peter. Individual Differences in Second 
Language Learning. New York, NY: RoutJedge, 
1989. 

Review.<i research in differences concerning 
langiiage, aptitude, motivation, learner strategies, 
personality and interaction between learner charac- 
teristics and types of instoiction. 



Sleeter, Chrl^lne and Carl Grant. Making Choices for 
MuUicultursl Educations-Five Apf^^achss to Race, 
Class and Gender, Columbus, OH: Merrill, 1968. 

Offers educators ways of tl^inking about race, 
language, culture, class, gender arni disability in 
teaching; investigates multkniltural educatk>n, how it 
is defined and Uu^ its cooceptual base and 
reasons for development. 

Tiedt, Pamela L and Iris M. Tiedt Multicultural 
Teaching: A Handbook <f Activities, Information 
and Resources, Boston, NfA: Allyn & Bacon, 1986. 

Provkies strat^ies and acthitles focused on 
language and culture for prottK>tlng multicultural 
undersunding in the dassroom. Includes an 
excellent diapcer spedfkally on language activkles 
in the dassroom. language diversity and dialects in 
the United States are disojssed and one section 
focuses on Spanish act^ies. 

Tomlinson, Elizabeth aini Juliette Eastwkk. "Allons 
Enfants." Independent School, Vol. 40, No. 1, pp. 23- 
31 » October 1980. (ERIC Reproduction Document 
No. EJ234940). 

Desalbes Bryn Mawr SdK)ol*s elementary 
French program, which uses the language experi- 
ence approach to teach French language, history and 
cukural studies. 

Vaniker, Ranu. "Crossing Cultural Brklges: A Model for 
Mapping the Extent of Bkuhural Awareness." 
Journal of Multilingual and Multicukuml Develop- 
ment. Vol. 6, No. 6, pp. 437-447, 1965. (ER^C Repro- 
duction Document No. ^J329912). 

Contends that language learning is culture 
learning, and cultural competence consists of the 
ability to draw from any culture, native or other, with 
a sense of discernment and purpose. 

Virginia Sute Department of Educatk>n. Standards of 
Learning. Modem lAngt\agie, Levels I-IV, Goals, Ob- 
jectives arui Descriptive Statements, 1983. Available 
from Virginia Stale Department of Education, 
Richmond, VA. (ERIC Reproduction Document No. 
ED246677). 

Presented are Virginia' s statewkk objectives 
for foreign language learning, this is part of a larger 
program of learning objectives for all subjects and all 
levels of dementary and secondary edu.^tk>n. Some 
general suggestk>ns for currkailum content are given. 



Vygoisky, LS. Thought and Language. Edited and 
tianslated from Russian by Eugenia Hanrmann and 
Gertrude Vakar. New York, NY: John WOey and 
Sons, 1962. 

This is a study of the interrelation of thought 
and language witi; a critical analysis of the two most 
influential theories about the development of 
language and thinking. 

Walsh, Donald D. What's What- A List of Useful Terms 
for the Teacher of Modem Languages, 3rd ed New 
York, NY: Modem Language Association, 1955. 

Includes explanation and information on ap- 
proximately 300 items dealing with fields whose 
special lexicon perplexes language teachers, 
induding culture, linguistk^, psycholinguistk:s, etc. 

Wilson John. "You Can Buy in Any Language, but You 
Cant Sell in Your Own.* Independent School, Vol. 
40, No. 1, pp. 19-21, October 1980. (ERIC Reproduc- 
tion Document No. EJ234939). 

Stresses need for support of international 
studies and foreign langxiage programs throughout 
the U.S. educational system. Discusses main goals of 
secondary level foreign language teaching. 

Wisconsin State Department of Public Instruction. A 
Guide to Curriculum Planning in Foreign Lan- 
guage, 1965. Available from Wisconsin State DPI, 
Madison. (ERIC Reproduction Document No. 
ED266680). 

The guide is designed to help local currkro- 
lum planners develop and Implement curricula to 
provide all students with eqi2al access to foreign 
languages. It provides an overview of current 
phlk>s<^hies, objectives, methods, materials, equif>- 
ment and a gukie to sequential program develop- 
ment, articulation and ex'aluation. 

Wood, Richard. "Seeing the World as Others See It." 
Uberal Education, Vol. 73, No. 4, pp. 2-5, Septem- 
ber-October 1987. (ERIC Reproduction Document 
No. EJ361247). 

The goals of intercultural education inher- 
ently involve values: development of a conceptual 
framework of how people Interact, development of 
an Indepth knowledge of at least one other culture 
and hiiguage and development of an educated 
imagination. 



Resource Organizations 

Amerkaft AaMctetkm of Tcscbm of rrcM^ 
Presklent: Sandy Nyhus, Oear Lake High Sdioo), 
Gear Lake, lA 50428; (515) 357-2181. 

AiiKTlcaa AttocMion of TcMclicft of Ctramx. 
Preskient: Uesdotte Ritter, Central College, Pella, lA 
50219; (515) 628-5296. 

AflttCftain Anodatloa of Tctchcft of SiwuiMi. 

F/eskii^nt: Sherry Dogruyuaever, Urbandate Senk>r 
High School, Urbandale, lA 50322; (515) 253*2322. 

Amerkaui Cowidl oa the Tcadilag of IkMei80 
tanguagea. RqxeaenUtive to the natk>nal organin- 
tkxi: Jim Becker, Prk» lab School, Cedar PaOs, lA 
50613; (319) 273-^7. 

ACTFL 579 Broadway, Hastings-on>Hudson, New 
Yoric, NY 10706. 

The Center for Language E< h ica t lott and Rcacarch 

(CLEAR)* Karen Willets, CLEAR, Center for Applied 
Ungulstks, 1118 22nd St. NW, Washington, D.C 

20(^7. 

Assists the networicing of school distrkxs 
natk>nwkie by provkiir*:g informatkxi for the CLEAR 
daubase. Computerized searches are made for 
vark)us languages and content areas. These Anno- 
uted Biblkjgraphies of Foreign Language Materials 
may be requested from the address ghren above. 
Searches are available In Chinese, French, German, 
Spanish and NaUve ^>anish at the elementary level. 

Central $tatea Conlerefice on the Teaching of 
Foreign Langnagea* iowa representative: Sherry 
Winters, Urbandale Suitor High School, Urbandale, 
IA5(»22;(515)253-232Z 

The organization cocxhicts an aimual 
conference for foreign language teadiers. The 
theme of the 1968 conference was "Shaping the 
Future of Foreign Language Educatkm: FLES, 
ArtkulatkMi, and Proffcicocy.' (ERIC Reproduction 
Document No. ED292332). 

Educational Equity ConwiHanta, Iowa Depanment 
of Educatk>n. Grimes State Offkc Building, Des 
Moines, lA 5031 KH46; (515) 281-3022. Bureau of 
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School Aunini9tmk)n and Accreditation: WiUiam 
Bean, Race Equity, Muttkrukural Education, (515) 
281-3848; Thomaa Andersen, MulUcultural/Nonsex- 
i3t Education, Sex Equity, (515) 281-8582; Cyndy 
Reed-Stewait, Race Dea^regation and Multicultural 
Nonsextot Curriculum. (515) 281-8532; Mary Wibcrg, 
Sex Equity in Vocational Progmms, (515) 281-8584. 
Bureau of Curriculuni iukI Instruction: Dan Chavez, 
ESyeUingual and National Origin, (515)281-4804. 

These consultants provide assistance to Iowa 
educational agencies on integration issues rdated to 
sex, race, national origin, bilingual education, 
human relations and multkruhural, nonsexist 
education. 

Foreign Language Consultant. Paul D. Hoekstra, 
Instruction and (^irriculum Bureau, Iowa Depart- 
ment of Education, Grimes State Office Building, 
Des Moines, 50319; (515) 281-7806. 

The foreign language consultant provides 
program assistance in all areas of the foreign 
language curriculum. 

Foreign Languages in the Elementary School 
(flES). Representative to the National Networic for 
Early Language Learning: Marda Rosenbusch, Iowa 
Sute University, 300 Pearson Hall, Ames, I A 50011; 
(515) 294-4046 (See FLES NEWS in Bibliography). 

Iowa Global Education Association. P.O. Box ll4l, 
Muscatine, lA 52761. 

To join the association and receive the 
new^etter, send $15 to the above address. The 
association provides a networic for global educ£tk)n 
in Iowa schools, a newsletter, worlcshops, ideas and 
materials.? 

Iowa Hunun Reladons Association. 1988-89 
President: Theresa McCormidc, Iowa State Univer- 
sity, Department of Secondary Education, Ames, I A 
50010; (515) 294-9387. 1988-89 Vice-prcsident/1989- 
90 President-elect: Rafael Hernandez, Northwest 
Junior High, 1507 Eighth St., Coralville, lA 52241; 
019) 354-1584. Secreury/Treasurer: Sue Wilson, 913 
S. Main St., Monticello, lA 52310; Gl9) 465-5527. 

The IHRA sponsors an annual conference 
which addresses multicultural, nonsexist and human 
relations issues for all levels of educators in Iowa. 



Annual dues are $15 and includes membership in 
both the IHRA and the MWHRA and three issues of 
the Midwest HI ;A Newsletter. 

lawu Foreign LangiMge AModation. President: 
Lydia Ruis-Coiilter, Ottumwa Hig|h School, 
Ottumwa, lA 52501; (515) 683-4444. 

McREL Dcacgrcgatioa Awlilanoe Center (Mid-Con* 
tinent Regional Education Laboratory). 4709 
Belleview Avenue, Kansas City, MO 64112; (816) 
756-2401. 

Pro vides technical assistance and materials to 
school districts in Iowa, Kansas, Nebraska and 
Missouri on Issues concerning sex, race and national 
origin equity, iruercultural rehuions, and multicultu- 
ral, nonsexist curriculum. 

National W<Miien*t History Rrojcct P.O. Box 3716, 
Sanu Rosa, CA 95402; 007) 526-5974. 

The organization provides services to help 
write women back toto history. Their catalog lists 
many carefully chosen multkultural materials about 
women in all areas of human acthity. The materials 
are useful aaoss the curriculum. A catalog of 
materials and information about the Women's 
History Network is av?Uable upon request 

Racism and Sexism ILaource Center for Educa- 
tors. Council on Interracial Books for Chil- 
dren. aBC Resource Center, 1841 Broadway, New 

York, NY 10023. 

Publishes the Interracial Books for Children 
Bulletin and many other educatk>nal materials to 
eliminate stereotyping, prejudk^, discrimlnatton and 
bias. A materials catalog may be requested. 



CO 



18 



